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Talking Points: 

• Welcome back to the “English Language Arts: Writing to Inform, Argue, and Analyze” module. 



California Department of Education 

 

Talking Points: 

• Units 1 and 2 examined key features of the CCSS for ELA Writing and offered many opportunities to review and 

observe teachers and students engaged in writing lessons. Unit 3 will focus on evaluating student writing to inform 

instruction to ensure that students are able to meet the performance expectations of the grade level standards. 

Facilitator Notes: 

• This third unit of the module will take approximately 2.5 hours to complete, but can be split into subtopics to 

accommodate sessions of a shorter duration. Please, see suggestions in the User’s Guide for Presentation Options. 

 

Organization of Unit 3: 

• Slide 3: Learning Objectives 

• Slides 4–27: Learning From Students’ Work 

• Slides 28–41: Assessment as Feedback 

• Slides 42–44: Learning From and Adapting CCSS-Informed Lessons 

• Slide 45: Summing Up  

• Slide 46: Professional Resources 

• Slide 47: Post-Assessment 
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Talking Points: 

[Review content on slide] 
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Facilitator Notes: 

• Have available the “CCSS for ELA/Literacy: Appendix C “ for participant reference. 

 

Talking Points: 

• The document, CCSS Key Points in ELA, notes that samples of student writing, used alongside the standards, 

provide important guidance and "help establish adequate performance levels in writing arguments, 

informational/explanatory texts, and narratives in the various grades" (CCSS Initiative, 2012). 

• The CCSS for ELA/Literacy: Appendix C was developed by the CCSS Initiative to provide such guidance and includes samples of 

writing at each grade level organized by narrative, informative/explanatory, and opinion/argument writing.  

• Each of the writing samples is annotated using the language of the Common Core Writing Text Type and Purpose grade level 

standards. These writing samples are intended to serve as illustrations of adequate performance for the identified grade  

• Take a look at page 2 of the introduction to Appendix C  and read the quote: 

“The range of accomplishment within each grade reflects differences in individual development as well as in the conditions 

under which the student writers were expected to work. Some of the samples were written in class or as homework; others 

were written for on-demand assessments; still others were the result of sustained research projects” (CCSS Initiative, 2012). 

• The writing samples do not only exemplify grade-level expectations; they offer a source of learning for teachers as they begin to 

develop lessons and instructional strategies that address the Common Core writing Standards. 
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Facilitator Notes: 

• If participants have online access, they can link directly to Appendix C at 

http://www.corestandards.org/assets/Appendix_C.pdf 

• If not, provide copies of a few student examples for use by pairs or small groups. You can copy examples by grade 

level spans or by types of writing that participants have raised questions about. Or you can choose a few examples 

to display on a document camera, perhaps reading aloud one or two, and then discussing answers to the questions 

as a whole group. 

 

Talking Points: 

• Take a few moments to explore Appendix C. Find your grade level and begin by reading a student example of a text 

type that is difficult for your students to write. As you read, consider the questions on the slide: [refer to bullets on 

slide] 

• The student examples are annotated primarily with language from the Common Core writing standards, but you will 

also see annotations and descriptors that note genre features and language.   

• In pairs or small groups, take some time to compare your grade level standards for a specific writing text type to the 

annotations. 

[As a transition to the next section of this unit, share what follows:] 

• Annotations from the students’ teachers are not included in the writing samples in Appendix C, so there is no 

information about how they assessed the writing to inform their teaching or their students’ learning. That is not 

the aim of Appendix C, but it is an important part of CCSS-informed teaching and lesson planning. 
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Talking Points: 

• You may have noticed that one part of the Lesson Planning Template that was not addressed in Unit 2 was the box 

titled, Method(s) for Formative Assessment or Checking for Understanding Along the Way and Plan for 

Writing Assessment and Feedback. 

• This will be the focus for next section of Unit 3. It will be helpful for you to have your copy of the Lesson Planning 

Template in hand, as well as any of your notes about a lesson you wish to develop for your students. 

 

Facilitator Notes: 

• Participants should either refer to their copy of the Handout 2.1.1b Lesson Planning Template, or you can display a 

copy on a document camera as a way to direct the discussion to the relevant section of the Lesson Planning 

Template. 
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Talking Points: 

• Think for a moment about the assessment tools you have used in your classroom or with school or district 

colleagues.  

• Those tools probably include rubrics and scoring guides, and most of your experience in using them may be for 

evaluating or scoring benchmark writing. When used by teachers and students to improve teaching and learning — 

both during the process of writing and at the end of a writing lesson — these assessment tools are even more 

effective. 

• Let’s take a look at three assessment tools and how teachers are using them to inform instruction by focusing on 

the following questions: [Refer to slide] 

 

Facilitator Notes: 

• The assessment tools that follow in this section of the unit—6 Traits rubrics, criteria charts, assessment guides that 

blend traits and criteria— are easily adaptable across grades, but only one grade-level example is provided per tool 

and for its particular use.  

• The next slides will progress from an assessment example in Early Elementary, to Upper Elementary, to Middle 

School, and then to High School.  

• It will be important and helpful for participants to discuss if and how they can adapt the tool or the way the teacher 

has used it for their teaching, their grade level, and their students.  
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Talking Points: 

• Many schools and districts use or adapt the “6 Traits” or “6 +1 Traits” rubrics (scoring guides) developed by 

Education Northwest.  

• Researchers and teachers participated in the development of these rubrics to give an overview of the 

characteristics of effective writing that crosses genres and grade levels. 

• According to Education Northwest, “The 6+1 Trait® Writing analytical model for assessing and teaching writing is 

made up of 6+1 key qualities that define strong writing.” These qualities are:  

[refer to bullets on slide] 
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Talking Points: 

• The lesson example we will review next works best for K–2, but provides teachers in higher grades with a good 

example of how to connect the assessment tool and the CCSS writing standards for the lesson. 

[Refer to question on slide] 

• Kim Holsberry answers this question through the way she is assessing and annotating her Kindergarten students' 

writing.  

• Kim's district has created grade level adaptions of the 6 Traits rubrics.  

• Kim’s students wrote an informative text (a multiple page booklet) using their science learning about red eye tree 

frogs. 
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Facilitator Notes: 

• Refer participants to Handout 3.1.2a “Learning From Student Work- Kindergarten” for use by individuals or pairs.  

• You can also display the example on a document camera and then discuss the content of this slide. 

• Display or read aloud the Writing Informative/Explanatory Text Type Standards for Grades 1 and 2 when 

participants discuss the last bullet. 

 

Talking Points: 

• Refer to Handout 3.1.2a: “Learning From Student Work- Kindergarten.” As you review the students’ writing, notice 

how the teacher:[refer to bullets on slide] 

• Take several minutes to read the students’ writing and the annotations.  

 

Additional Facilitator Notes: 

• When participants have finished, have them compare their notes to Handout 3.1.2a: “Learning From Student Work 

in Kindergarten,” and give them additional time to raise questions, make connections, etc. Let them know that if 

they want to review, use, or adapt the complete lesson, Informative Writing in Kindergarten, they will find the online 

links in Handout 3.3b: Learning From and Adapting CCSS-Informed Lessons. 

• If the participants are mostly secondary teachers, and if their schools and districts do not use 6 Traits rubrics, 

you can decide to move directly to slide 13, which focuses on criteria charts. Criteria Charts are important 

assessment tools and easily adaptable for use in grades 4–12. 
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Facilitator Notes: 

• If participants have online access, have them link to the URL on the slide. Allow participants time to find the rubrics 

and accompanying resources available for them to use at their grade level or with their colleagues across grade 

level spans. 

• Otherwise, print out sets for use by individuals or small groups, or display copies on a document camera for 

discussion. 

• Another option is to use this slide for information only, making sure the participants have the link for their own 

exploration later. 

 

Talking Points: 

• Many of you, especially teachers of grades K–6, may be teaching in a school or district that has adapted or created 

6 Traits rubrics.   

• Take a few minutes to strategize how to make use of your rubrics in the way Kim has.  

• What would you need to adapt, add, or delete?  How could such annotations help inform your teaching? How could 

such annotations help you document student learning or improvement?  How often would you annotate student 

writing in such depth and detail? 
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Facilitator Notes: 

• Ask participants to link to this tool, print and copy it, or display it on a document camera.  

• For teachers who use 6 Traits rubrics or are thinking of using them, this tool gives them CCSS-specific language to 

accompany the descriptions of the traits, thereby connecting the assessment and annotation to the CCSS writing 

text types. 

• Alternatively, this can be for information only and not for study.  
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Facilitator Notes: 

• Refer participants to Handout 3.1.2b “Criteria Charts: What are they and how do we create them?”  

 

Talking Points: 

• Criteria Charts communicate to students exactly what should be included in a specific genre of writing. A four-step 

development process encourages student participation, understanding, and ownership.  

 

What is the tool for? In what context is it used? 

• The criteria included on the chart describe the features of a writing genre or assignment on which judgments may 

be based. For this reason, setting the criteria for assignments precedes developing a rubric. Variations of the 

criteria become the levels of the rubric. Without first determining the criteria, there is no rubric. 

• Teachers can set the criteria for their students or with their students. When students are involved, they are more 

likely to know what is expected because they helped to create those expectations. 

• Take a few minutest to read Handout 3.1.2b Criteria Charts: What are they and how do they create them? 

[field questions if needed] 
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Facilitator Notes: 

 

Facilitator Notes/Talking Points: 

• Refer to Handout 3.1.2c: “Learning From Student Work: Criteria Chart for Opinion Writing,” which will illustrate how 

Teresa Pitta and her students developed the criteria chart and how she used it in her assessment and teaching. 

• The lesson example works best for grades 2–5 opinion writing, but provides teachers in higher grades a good 

example of how to develop criteria charts with students that link genre features and CCSS writing standards. 

• In the Grade 5 Example (Handout 3.1.2c), Teresa provides scaffolds to support her 5th-grade reading intervention 

students through a series of opinion writing lessons that address the Writing Opinion Text Type standards and the 

salient features of opinion genres.  

• As she increases their knowledge of opinion writing, she and the students develop a criteria chart that is used for 

writing conferences, discussion, and revision. Teresa also uses the criteria chart to annotate samples of student 

writing that illustrate the lesson sequence.  
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Facilitator Notes: 

• Refer participants to slide and their copy of the CA CCSS for ELA/Literacy for context. 

[review slide] 
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Talking Points:  

• We will now take a look at a 5th-grade criteria chart (Handout 3.1.2c) to see how the teacher annotated and learned 

from the writing of three of her students. 

• Now, take some time to review Handout 3.1.2c Learning From Student Work: Criteria Chart for Opinion Writing. 

Note that: 

 First page draws on the 5th-grade CCSS opinion text type and purpose writing standards on the left-hand side. 

 Right-hand side of chart uses teacher and student language from classroom discussions and genre feature 

analyses of opinion writing.  

 Annotations describe what the writer has learned and what the instructional next steps are for that student. The 

annotations serve as a guide to what the focus of a writing conference with the student will include.  

 Discussions with students point toward CCSS argument writing standards for grade six and seven — 

counterarguments and conclusions that follow from the arguments and reiterate the stance. 

 

[give participants time to raise questions, make connections, etc] 

 

• If you want to review, use, or adapt the complete lesson, Opinion Writing: Building Skills Through Discussion, 

Reading, and Writing, you will find the online links at the end of this unit. 

[Or you can display the link in Handout 3.3b: Learning From and Adapting CCSS-Informed Lessons.] 
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Talking Points: 

• Refer to Handout 3.1.2d “Learning from Student Work: Writing an Editorial” and take a look at the assessment tools 

on the first and second pages. This assessment tool blends aspects of trait rubrics and criteria charts. 

• In this example, a teacher uses an editorial rubric, as an extension to a criteria chart, for annotation and 

assessment of her 7th-grade students’ writing.  

• The first page contains a criteria tool developed with and for students that links features of the genre to the writing 

assignment. This page details what the students need to attend to when they write, as well as specific content that 

students need to include in their editorials. This information can be used as a formative assessment for progress on 

student rough drafts. 

• The second page contains a traits rubric specifically developed by the school to assess the writing of editorials. This 

rubric is used to evaluate the final draft. 
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Talking Points: 

• The lesson example below works best for grades 6–12 informative/explanatory writing, but provides teachers 

in lower grades a good example of how to link criteria charts to writing rubrics, connecting genre features and 

CCSS writing standards. 

• Grade 7 Example: Liz Harrington's Upstander, Not Bystander Lesson Planning Template in Unit 2 provides the 

writing prompt she adapted for her 7th-grade students. During their study of genre examples — editorials from the 

Los Angeles Times — Liz and the students discovered that while the purpose of an editorial is to make a claim 

about a problem or issue, the bulk of the text tends to be more informative than argument.   

• As you review Learning from Student Work: Writing an Editorial (Handout 3.1.2d), note in the “Process” section how 

many times Liz reminds the students to explain rather than argue. 
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Facilitator Notes: 

• Review content on slide, compare it to Handout 3.1.2d: Learning from Student Work: Writing an Editorial, and give 

participants time to raise questions, make connections, etc. 

• Refer to the criteria chart, assignment, and editorial rubric and discuss how the teacher annotated and learned from 

the writing of three of her students. 

• Let participants know that if they want to review, use, or adapt the lesson, they can return to the Lesson Planning 

Template in Unit 2 (Middle School) 
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Facilitator Notes: 

• Refer participants to slide and their copy of the CA CCSS for ELA/Literacy for context. 

 

Talking Points: 

• Review content on slide and compare to slide 21 (toggle back and forth to compare genre features and standards 

for argument writing, or refer to hard copy of standards). 

• Discuss how the teacher connected genre features and essential argument standards. 
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Facilitator Notes: 

• Review content on slide and compare to slide 20 (toggle back and forth to compare genre features and standards 

for argument writing, or refer to hard copy of standards). 

• Discuss how the teacher connected genre features and the essential standards for argument writing. 
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Facilitator Notes: 

• Refer participants to slide and their copy of the CA CCSS for ELA/Literacy for context. 

 

Talking Points: 

• Review content on slide and compare to slide 23 (toggle back and forth to compare genre features and standards 

for informative writing, or refer to hard copy of standards). 

• Discuss how the teacher connected genre features and the essential standards for informative writing. 
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Talking Points: 

• Review content on slide and compare to slide 22 (toggle back and forth to compare genre features and standards 

for informative writing, or refer to hard copy of standards). 

• Discuss how the teacher connected genre features and the essential standards for informative writing. 

 

23 



California Department of Education 

 

Facilitator Notes: 

Refer participants to Handout 3.1.2e “Learning From Student Work: Assessment Guide for Argumentation/Analytical 

Writing” and take a look at the assessment tool on the first page. 

 

Talking Points: 

High school and college teachers collaborated in developing a genre-specific guide for use with students as an 

assessment and discussion tool during a lesson sequence. The guide also serves as a tool for assessment and 

annotation at the conclusion of a writing lesson. This assessment tool blends aspects of trait rubrics and criteria 

charts. 

• What is the tool for? In what context is it used? 

The assessment tool names the traits of writing students need to pay attention to, but it also gives the students 

descriptions of the traits using language that is aligned to features of the writing task — an analytical essay. 

• The language focuses on the salient features of the genre: responding to the topic or issue, drawing on appropriate 

sources of evidence and examples for a writing task, developing and analyzing well-chosen examples, organizing a 

line of reasoning that supports the writer’s response to the topic, using language that supports communication of 

the writer’s response. 

• Finally, because the tool is used in writing conferences with students, it focuses teachers and students on which 

traits and genre features are in evidence in the writing and what the quality and effectiveness are of the evidence.  
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Talking Points: 

• The lesson and assessment example works best for grades 6–12 analytical/argument writing. 

• Grade 12 Example: Rochelle Ramay asked her 12th-grade students to write an analytical essay that makes an 

argument about the power of assumption and misperception related to valuing people and their communities.  

• The essay uses experience, observation, reading, and lessons learned as sources of evidence for the argument. 

• For this assignment, she used the Assessment Guide for Argumentation/Analytical Writing in individual and small-

group conferences with students as they were researching, drafting, and revising. She also used it to assess and 

annotate an exemplary essay from one of her students.  
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Talking Points: 

• Now, review the 12th-grade lesson assessment guide, the student writing sample, and teacher annotations [Give participants 

time to raise questions, make connections, etc.] 

• Note how the teacher draws on the traits and features of the genre, the argument standards, and the effectiveness of 

the writer’s rhetorical and language choices to develop a rich annotated description of the student’s writing, as well as 

the essay to use as a model for students — to increase genre and language knowledge. 
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Talking Points: 

• Discuss with your table group the connections between and among the annotations on the student’s writing, the 

assessment guide, and the grades 11–12 argument standards. 

• If you want to review, use, or adapt the complete high school lesson, Uncovering Misperceptions of Living in a 

Small Town: Writing Analytical/Argument Essays, refer to Handout 3.3b “Learning From and Adapting CCSS-

Informed Lessons” [online links available at the end of this unit.] 

 

[Review Important Takeaway] 

 

• Are there more direct benefits for students? 

• This question is addressed in the next section. 

 

27 



California Department of Education 

 

Talking Points: 

[Review content on slide] 
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Talking Points: 

[Review content on slide] 

 

Facilitator Notes: 

• For more information on formative assessment and the Policy Research Brief: Fostering High-Quality Formative 

Assessment, from the National Council of Teachers of English (NCTE), link to: 

https://secure.ncte.org/library/NCTEFiles/Resources/PolicyResearch/CC0201PolicyBrief.pdf 
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Talking Points: 

[Review content on slide] 
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Talking Points: 

• Let’s observe how several teachers use information they have gathered from checking in on students during the 

writing process.  

• Note how they create opportunities to use this formative assessment information to give their students important 

feedback for improving and revising their writing. 
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Talking Points:  

• A 1st-grade teacher noticed that although some of her students were meeting the Writing 

Informative/Explanatory Text Type standards, she thought they could push themselves to do more in 

preparation for second grade. 

• Before viewing a video of this teacher and her students, read Writing Standard 2 for Grades 1 and 2 
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Facilitator Note: 

• Link to video: http://vimeo.com/55951746 

Source: TC Reading and Writing Project on Vimeo (Video is 11:36 minutes in length). 

 

Talking Points: 

• Now, watch a classroom video to see how the teacher pushes and supports the students to expand on what they 

have already written. 

[Play video: Using a Learning Progression to Help Students Work Towards Clear Goals as they Lift the Level of Their 

Information Writing (K-2)] 
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Facilitator Notes: 

• Give participants time in pairs or small groups to reflect on and discuss all four questions. Below you will find sample 

answers should you need to get the discussion started. 

 

Talking Points: 

• Take a few minutes to reflect on the following questions about the video: [Review bullets on slide] 

 

Sample Responses 

• How is the teacher using a discussion of pushing her own writing to help students push their own 

informative/explanatory writing?  

She asks them to use a graphic tool to review her writing to see how much she is teaching her reader. They 

discovered that she could teach them more.   

• How does what she is suggesting move students beyond the informative/explanatory writing standards for Grade 1 

students? What might she be pointing to in those standards for Grade 2 students? 

She asks them to set a goal for their own writing to teach the readers more. She seems to be pointing to the "use 

facts and definitions to develop points" section of standard 2 for grade 2.  

• How has her assessment of what these students were on the verge of understanding informing her teaching them 

to revise and extend their writing?  

She saw that her students were ready to stretch their ability to write about simple facts to provide more details, 

comparisons, examples, etc. 
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Facilitator Notes: 

• Link to video: http://vimeo.com/56067219 

Source: TC Reading and Writing Project on Vimeo (Video is 10:59 in length). 

 

Talking Points: 

• In this example, an 8th-grade teacher noticed — from reviewing early drafts of argument writing —  that several students were ready 

to learn to strengthen the concluding paragraphs of their arguments. She sets up a writing conference to give them feedback about 

their own writing, while increasing their genre knowledge about argument writing. 

• Watch the classroom video to see how the teacher helps her students learn to assess the strength of various conclusions and apply 

that new knowledge to their own revisions. 

As you watch: 

• Note how the teacher uses the activities of the writing conference to develop a criteria chart for the students to reference as they 

revise. Anchoring the criteria chart are argument standard 1e — Provide a concluding statement or section that follows from and 

support the argument presented — and three specific strategies for writing such a conclusion. 

• Note also how informal and personalized, yet effective, criteria charts can be for teaching students to assess and revise. 

 

[Allow participants to react, ask questions, pose adaptations, and strategize how this particular use of a criteria chart 

could work for their students.] 
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Facilitator Notes: 

• Link to video: https://www.teachingchannel.org/videos/student-goal-setting (Video is 1:39 in length) 

 

Talking Points: 

• Effective strategies for checking on and assessing students’ understanding can be simple and take very little time. 

• Watch how this 8th-grade teacher uses "Be Sure To" to assess students' learning while giving the responsibility for using the new 

knowledge back to the students. 

 

[show video: "Be Sure To": A Powerful Reflection Strategy (6–8)] 
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Facilitator Notes: 

• Give participants time in pairs or small groups to reflect on and discuss all four points.  

 

Talking Points: 

• Take a moment to think about what you could ask your students to “be sure to” take from their learning and apply to their writing. 

Possibilities include, but are not limited to: 

- using a section of a rubric to assess their own writing 

- using a point from a discussion of a writing sample that is a model for the genre they are writing 

- using a strategy they just practiced for organizing their argument 

- using what they learned from analyzing claims and deciding which are more effective than others. 
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Facilitator Notes: 

• Link to video: https://www.teachingchannel.org/videos/texting-to-assess-learning (Video is 1:44 in length). 

• This slide provides a transition to the next series of slides about technology tools and their use for assessment 

feedback. 

 

Talking Points: 

• In the following video, watch how a high school teacher uses texting as a formative assessment tool by collecting individual 

statements of learning and then representing the collective learning of the class in a Wordle or "word cloud”. 

 

38 

https://www.teachingchannel.org/videos/texting-to-assess-learning
https://www.teachingchannel.org/videos/texting-to-assess-learning
https://www.teachingchannel.org/videos/texting-to-assess-learning
https://www.teachingchannel.org/videos/texting-to-assess-learning
https://www.teachingchannel.org/videos/texting-to-assess-learning
https://www.teachingchannel.org/videos/texting-to-assess-learning
https://www.teachingchannel.org/videos/texting-to-assess-learning


California Department of Education 

 

Facilitator Notes: 

• Link to video: https://www.teachingchannel.org/videos/student-feedback-through-technology (Video is 1:55 in length). 

 

Talking Points: 

• Now, watch how the teacher uses individual podcasts to demonstrate a simple, yet effective, way to provide students feedback 

during the writing process so that they can put the feedback to work in a subsequent revision. 

 

[Participants may begin sharing their own adaptations and examples for using technology tools for feedback. They will 

get the opportunity to do so during or at the end the next series of slides, so this video may be used as a short 

transition.] 
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Facilitator Notes: 

Refer participants to Handout 3.2.2: “Teacher Recommendations for Formative Assessment Tools” 

 

Talking Points: 

[Review content on slide] 

• Take a few minutes to share with your table group the tools and strategies you have used, or ways you have 

adapted the examples on Handout 3.2.2. 
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Facilitator Notes: 

• Give participants time in pairs, small groups, or as a whole group to reflect on and discuss the question on the slide. 

• Also encourage participants who have limited technological access to strategize ways they can use the formative 

assessment strategies illustrated in this section of the unit without technology. 

 

Talking Points: 

• This Important Takeaway provides a summary to the learning from students’ work section of this unit:  

The assessment practices in this section of Unit 3 illustrate that learning from student work is important for both 

teacher and students. Teachers who capture what they are learning from their students’ writing have gathered 

important information from which to make sound instructional decisions while developing ways to involve students 

in learning from their own writing. 
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Facilitator Notes: 

• The section that concludes this unit provides participants lesson resources that bring all the module pieces 

together.  

• Optional Activity: It is up to the facilitator to determine if this section is for information only, or if there is time to allow 

for participant exploration and discussion of the lessons.  

 

Talking Points: 

• In this section of Unit 3, you will have an opportunity to examine, use, and adapt additional lessons developed by 

teachers, for teachers.  

• The lessons focus on writing to inform, argue, and analyze: on narrative, informational/explanatory, and 

opinion/argument text types and the writing genres that give them audience, purpose, and form. They are organized 

by four grade level spans: K–2, 3–5, 6–8, and 9–12. 

• Refer to Handout 3.3b “Learning From and Adapting CCSS-Informed Lessons”  for the abstracts and online links to 

all the lesson resources presented in this unit. 
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Facilitator Notes/Talking Points:  

[Review content of slide] 
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Facilitator Notes: 

• Optional activity (as time allows). 

• If participants have online access, they may link directly to the lessons on the Brokers of Expertise Web site at 

http://www.myboe.org/auth/portal/default/Content/Viewer/Content?action=2&scId=504695&sciId=12714 

 

Talking Points: 

• On Handout 3.3b Learning From and Adapting CCSS-Informed Lessons, you will find the lesson descriptions 

organized by grade levels and grade spans.  

• Refer to hard copy (or link to and download at the URL on the bottom of the slide) those that you would like to 

study, use, or adapt. You might want to begin now with the Learning From Student Work section of the lesson. 

• As you review these lessons, have in hand Handout 3.3a: Considerations for Lesson Planning, a resource 

developed by the teachers who developed the lessons. The planning questions, along with the Lesson Planning 

Template, may prove helpful as you tailor a particular lesson for your students. 
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Talking Points: 

• Before you progress to the post-assessment of this Professional Learning Module, let’s read the following quote 

from the California CCSS for ELA/Literacy (page 49) [read quote aloud or direct participants to read with partner] 

• Take note of just how many of the ideas you have addressed in the module, as well as how many of the ideas are a 

part of the complete lessons the teachers have developed. 

 

[Take a few moments to gather examples from the participants of where in the module they have addressed ideas 

found in the quote, what they have seen in the lesson plans and complete lessons, and especially what captures they 

are planning to focus on for their students.] 
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Facilitator Notes: 

• Point participants to the Resources section of the online version of the module where they can find 

professional books that provide invaluable support for extending their learning and deepening their 

knowledge of writing to inform, argue, and analyze. 

• Direct participants to links on slide:  

Resources: 

http://www.myboe.org/auth/portal/default/Content/Viewer/Content?action=2&scId=504695&sciId=12743 

California Writing Project: http://www.californiawritingproject.org/ 
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Facilitator Notes: 

• This activity will take approximately 5 minutes.  

• Refer participants to the Post-Assessment handout and indicate that they should NOT collaborate on answering the 

questions. 

• Review correct answers.  

 

Talking Points: 

• Now you will participate in a post-assessment. This activity will assess your knowledge of the CCSS Writing 

Standards after completing the module. 

 

Post-Assessment answers: 

1. B                                   6. A, C, D  

2. A, C, D                          7. True 

3. A, B, D                           8. C 

4. A, B                               9. B 

5. A, B, D                          10. A, C 
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